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What is Vocabulary?

One of the most difficult questions to answer in vocabulary studies is “What is
a word?” and there are a variety of only partly satisfactory answers depending
on the reasons for asking the question. If we want to count how long a book
is, or how fast spmeone can speak or read in words per minute, then we need
" to count ‘tokens’. The sentence “To be or not to be, that is the question’
contains ten tokens. Even though the same word form be occurs twice, it is
ounted each time it occurs. When counting tokens, it is necessary to decide if
“we count items such as P’ or we’ll as two tokens or one, If we are counting
tokens in spoken language, do we count s and e as tokens, and do we count
repetitions such as [ ... ... 1] said as tokens? We can only answer these
questions by examining our reasons for cqunting.

Often, we are interested in how many different words someone knows or
ses. For example, if we are interested in how much ‘sight vocabulary’ a
rmer has (words that are known well enough to be recognized quickly and
curately) then we would count word ‘types’. The sentence “To be or not to
= that is the question’ contains eight word types. Both be and to ocenr twice,
so they are not counted after their first occurrence. Some of the problems
ith counting types include deciding what to do about capital leteers (are High
dbigh two types or one?), And, what do we do with identical types that have
fferent meanings (generation (of electricity) and (the younger) generation).
£ bur reason for counting is related to vocabulary learning then we need to
Gse a unit of counting that reflects the kind of knowledge that language
‘draw on, There is evidence (Nagy et af., 1983) that language users see
iy related word forms (mend, mends, mended, mending} as belonging to
ame word family and it is the total frequency of a word family that
mines the familiarity of any particular member of that family. In other
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¢ word-building devices create items that are seen as being
d to each other. A major problem with counting word

g what should be counted as a member of a family. The

s to count ‘lemmas’. A lemma is a set of related words

form and inflected forms that are all the same part of
roaches, approached, approaching would all be
because they all have the same steim, include only
and are all verbs. A less conservative definition of
ude items made with derivational affixes, such as
h as -wess and -fy. Baner and Nation {1993)
the number of items included
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words, the regula
very closely relate
families is in decidin
L0St COTSErvVative way i
that consists of the stem
speech. 50, approach, app
members of the same lemma
the stem and inflected forms,
a word family would also incl
wn- and mons, and suffixes, sucl
gest that as learners become more proficient,

d families will also tend to increase.
f words, such as good morning an
e single words, Some of the grou
that have not been analysed into parts bur are just learned, stored and used as
complete units. Others may be constructed from known parts but are used so
often that it is more efficient to treat chem as a single unit, Pawley and Syder
(1983) suggest that native speakers speak appropriately and fluently because
they have stored very large numbezs of these ceulti-word units’ (MWUs):
which they can draw on when using the language. These MWUs go by severa

names:

sug
in their wor

There are $ome groups o
day, which seem 1o be used lik

d at the end of the
ps may be items

o  Preformulated language’ {emphasizing how MWUs can be stored as sing} .

units which are ‘ready to g07).
e ‘Formulas’ (emphasizing how MWUs can be repeatedly used instead of
having to generate new ways of saying things)-
o ‘Lexical phrases’ (emphasizing how certain phrases are typically used t
achjeve particulat functions in everyday life, for example Have yor heard
the one about is commonly used to introduce & jokel.

A key featuse of these MWUs is that the words in the unit cammot be freg

substituted with other words; rather they have strong partnership connection
a property called ‘collocation’. Although we have always been aware of so
MW Us, for example idioms, research into MW Us has only blossomed with
advent of corpus analysis, which has brought extended lexical patterning
the light (see Chapter 6, Corpus Linguistics). Because this is a new &
counting these MWUs s still difficult, as no defining criteria have yet gal
general acceptance. So, what is considered to be a MWU will depend or
purpose of the counting. If the goal is to count items that would redl
{eacning for comprehension then the MWUs would need to be to same de
non-compasitional (the meaning of the unit could not be inferred from
meaning of its parts). This criterion would result in a rather shoxt list of;
frequency items, if the [requency cut-off point was the same as that fors]
words. That is, MWUs are much less frequent than single high-freq
words. If the goal of counting is to come up with a list of items tha
contribute to fluency and a native-like turn of phrase then the MWUs o
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What Vocabulary Should be Learned?

What voeabular
y 1o focus on should be d i
. etermined b j i
What voca>t ) ¥ two major considera-
tions - the ,M%w Mwmwo mmmn:.&.m and the usefulness of the coSw:_MQ items w_,ﬂ
P Mm:mmﬂmmm::ﬂm the usefulness of items is to discover .H_EM
in a relevant corpus. Tl ki
results of a frequency-based study are: ’ e most striing feacares of the

e The very wide s
pread of frequencies, wi i
: ith some ri
. ‘_B._mnﬁ M_E.mm and some occurring only msnn e occurrme many
1e relativ .
[ ely mBm_._ number of words needed to cover a very lar
tion of the tokens in a text oy EE proper
¢ The very larg .
e namber of low fr i
s equency items
small proportion of the tokens in a text ’ fhar account for & very

nmmw__mﬂmmmmnwwmn points are illustrated in Table 3.1 and Table 3.2. Table 3.1 i
resul nonﬁwnm%n%ww Moc.nn of a 500-token section of this ormwﬁm.h m._ﬁ 5 o.o-“m %M
section contai ﬁm d m_.naﬂn_mmmﬂoﬁ word types which made up 169 word Fﬁwmumm
2 1ency, the number of words with that fr .
Mwﬂwﬁm_m:é nwﬁ_.mmo of the tokens. In Table 3.1 not all the ﬁﬁoww_nma:nmnﬁ.m:a e
ce are listed because there were too many of them to m_._o%.wnnﬂ.::m o
e.

able 3.1 A frequency list of o 500-word fext

T Fomily 6
at
17 ¢ :ﬂ M
16 Same 5
ﬁm Types 5
12 Vocabulary 5
All 4
12 Do
1 I 4
. 10 I M
8 Occurs 4
8 Related 4
8 With )
7 Words 4
W Counted 3
For 3
7 Forms 3
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Table 3.1 - continved

Vocabulary

words is an appropriate size for such a list, but the list needs to be based on a
corpus where spoken language is well represented. The GSL is based on

2 written language, and so needs to be updated by a new list hased on both
3 Each 2 spoken and written discourse.
How 3 Form The information from frequency studies suggests a cost—benefit approach to
Include 3 i dealing with vocabulary. If we use frequency counts to distinguish high-
ftems 3 About 1 frequency from low-frequency words then it seems clear that the high-
_.m_:@cn_m_m 3 Affixes 1 frequency words need to be the first and main vocabulary goal of learners.
Like 3 Alter 1 These words are so frequent, so widespread and make up such a manageable
Not 3 Also 1 group that both teachers and learners can usefully spend considerable time
Ore 3 Anderson i ensuring that they are well learned. The low-frequency words are so infre-
Only . 3 Answers 1 quent, have such a narrow range of accurrence and make up such a lacge group
Question 3 Any ] that they do not deserve teaching time. Of course, learners need to keep on
Stem 3 Approach 1 learning low-frequency words after they have learned the high-frequency
._.rw: 3 Approached 1 words, but they should do this incidentally or deliberately in their own time.
Twice d 3 >t§.oonr..w 1 Teachers should focus on strategies that help learners do this ‘incidencal’ of
Woul yJ >_umﬂonnr.3m 1 ‘deliberate’ learning. These strategies include guessing from context, learning
Answer 2 Asking 1 from word cards, using word parts and dictionary use. We will look at these in
Con | 2 Baver 1 more detail later in this chaprer.
Closely 2 Because 1 It is possible to increase the number of high-frequency words that teachers
Conserv afive 2 Being and learners should give attention to by looking at the needs of the learners
mo:.wm_.d ns 2 e and making special purposes vocabulary lists. The most useful of these lists is
me_ﬂw_.%m 2 the Academic Word List (Coxhead, 2000) which is designed for learners who

Fable 2.2 Number of words and coverage for each frequency

divoes 296
dw,,aﬂ frpe 4.4

400

5 42.4

4 48.4

5 52.8

16 62.4

3 752
125 100

10 and above
8 cccurrences

SR RN

By making frequency counts of large relevant corpora,
up with lists of w
learning a _msm_.pmmm.
for course design.

it is possible to ¢
ords that will be very useful for people in the early stage
Several such lists exist and they mmow:n_@ m% Y
The classic list of the .Bom.n useful wor
Michael West’s {1953) A General Service ?&. of mm.m:&gm éﬂm&m Mwwﬂw W
noMSm:m 2000 high-frequency words. There is plenty of eviden

very useful b
f Englis

intend to do academic study througl the medium of English. The list consists
of 570 word families which account for 8.5-10% of the tokens in a wide range
of academic texts. The kst includes words such as evaluate, invest, technology
and valid, These words are a very important learning goal for learners with
academic purposes whe have learned the high-frequency words of English. On
average, there are 30 of these words on every page of an academic text, Some
- of these words have more than one largely unrelated meaning, for example

issue (‘problem’), issue (‘produce, send out’), but almost invariably one of
these meanings is much more frequent than the other.

' How Should Vocabulary be Learned

Many teachers would assume that vocabulary learning stems mainly from the
rect teaching of words in the classroom. However, vocabulary learning needs

ﬁovaoEvm.om_n:w@mmnanrm:_..rmm.thzwmoo_nmn four strands of vocabulary
arning in turn.

mn_.mms,m <08wc_93\*33Kmo:m:m-mogmmn_mnch {Listening
I Reading}

rning from meaning-focused input, that is, learning incidentally through fis-
0ing-and reading, accounts for most firse language vocabulary learning
though this kind of learning is less sure than deliberate study, for

native
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80 An Introduction to Applied Linguistics

ers there are enormous opportunities monmznr_aﬁasmAmeﬁ Ea::w:
and Anderson, 1983). For such learning to occur with non-native speakers,
three major conditions need to be met. Firse, the unknown vocabulary should
make up onty a very small proportion of the tokens, preferably around two per
cent, which would mean one unknown word in 50 (Hu and Nation, 2000; see
Chapter 13, Reading). Second, there aeeds to be a very large quantity of input,
preferably one million tokens or more per yeat Third, learning will be increased
if there is more deliberate attention to the unknowa vocabulary through the
occurrence of the same vocabulary in the deliberate learning strand of the
course and through consciousness-raising of unknown words as they occur
through glossing {Watanabe, 1997), dictionary use and highlighting in the text-
It is impostant to remember that incidental learning is cusnulative and therefore
yocabulary needs to be met a number of times t0 allow the Jearning of each
word to become stronger and to enrich the knowledge of each word.
The core of the meaning-focused input strand of a course is 2 well-
l.monitored, substantial extensive reading progeamme based
exclusively, on graded readers (for substantial reviews, see
Day and Bamsord, 1998). Graded readers are particularly
s in the beginning and intermediate stages, as they best.
realize the three conditions for learning outlined above. Typically, a graded
reader series begins with books about 5000 words long written within
300-500-word family vocabulary. These go up in four to six stages to books
about 25,000-35,000 words long written within a 2000-2500-word famil
vocabulary. Nation and Wang (1999) estimate that second language learner
need to be reading at least one graded reader ev i :
noticeable learning to occur Tn the past, graded rea
being inauthentic reduced versions of texts which do not expose learners.t
the full richness ‘of .the English language, and are poorly writeen. These
criticisms all have 2 grain of truth in them, but they are now essentially mis;
informed. There are currently some very wellowrritten graded readers whi
have key advantages: even beginning and intermediate learners with limit
vocabulary sizes can read simplified readers for pleasure, which is
authentic usage, even if the text itself is not purely ‘authentic’. Learners find
impossible to respond authentically to texts that overburden them wit

unknown vocabulary.
Listening is also a source ©

of low unknown vocabulagy loa

tion to vocabulary are necessary

spealk

organized, wel
largely, but not
Waring, 1997a;
helpful for learner

f meaning-focused input and the same conditio
d, quantity of input and some deliberate at
for effective vocabulary tearning. Quantit
input, which directly affects repetition, may be pattly achieved thr

repeated listening, where learners listen 10 the same story several times;
ceveral days. Deliberate atsention to vocabulary can be encouraged b
teacher quickly defiming unknown items (Elley, 1989), noting thesn-onl
board or atlowing learners the opportunity to negotiate their meanin
asking for clarification (Ellis, 1994, 1995; Ellis and Heimbach, 1997; Elli
He, 1999). Newton (19935) found that although negotiation is a reaso
sure way of vocabulary learning,

che bulk of vocabulary learning was t
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the [ess sure
way of non-negoti .
there are man gotiated learning from co i
e nte:
y more opportunities for this kind of _mmgﬁn? simply because
1g to occur,

Learning Vocabul .
o Weking] ulary from Meaning-focused Qutput (Speaking

Learning fro i
m meaning-focused
.. e outpat, that i -
writing, is necessa put, that is, learaing thro i
This murmmnmEm:M. wmo&“ﬂn H_.on%nmﬁ knowledge mmﬁowaoacﬂmwwm w_z_mM d
; ulary through tl : owledge.
several ways. First, activiti gh the product i
. a ; ive skil .
o annotated EnMEMM_Emmm can .v.m designed, such as those mu_womm.z occur in
vocabulary. Second ow . mmm:_m_ommu which encourage the ving the use
opportunities for _ﬂ.ﬁwmw n:._m activities involving group work MMM of z.ﬂ<
¢ negotiate th H provide
each other. Such nepotiation i he meanings of
s & unkn :
Third, becanss the Ww—zmﬂoz is often successful and positive mﬂu words with
use of a partly _Soinnﬂmmaown @ paticular word s a nz:E_d?Mﬁw:, Gw._ﬁ.
. rd in speaki . € 0cess, the
m:m_nr knowledse of the word peaking or writing can help wmno:mn_ﬁ:vmsm
oe, Nation and N '
; ewton (1996) descri ,
speaking activities t esctibe guidelines f
. (9] M
the written input n%mwmwwmm%maa_ﬁ vocabulary learning by Mmmwmc_ﬁ_% sign oM
. ivities. Theg alimee © esign o
parts of the written 1 e guidelines includ icti
nput are most likel ude predicting wh
role-play or pr . ikely to be used i . at
oblem-solving di ! in the task, u )
; ¢ discussion whi , using retelling
input, and encouragi i which draws heavi ,
i avil ;
reshape the wri ging creative use of the vocabula y on the written
There ritten mput to a particular purpose ty through having to
are no studies of : :
o the lea :
writing, but written i arning of particular
3 ten input to the writing task could play Mwmw_u:._amw through
¢ similar to that

.. which it can play in speaking rasks.

Deliberate Vocabulary Leaming

tudies comparing inci
e paring incidental
earning characteristi vocabulary learnin, i :
is . g with
tically show thar direct learning is Bonmhamnnn w.onmcamnw
etfective. This is

g
not SUIprisINg as SOD.H:—W N:Q m_.c— ig atrention o mm:wm_.nm—wnw _ﬂmm::; ener =%
g g a

m._how ﬂmumn Hﬂm.n::wm more mmmnnn_,cﬂ __\mnurz:n—ﬁ WWM s \—_ 8} n_nr_UNwmﬁn NONEZEW 15
b H U $0,
ore _On:.mmn» mﬂg Womu—tn“mﬁﬁﬁﬂmn— nrmﬁ nﬂnhﬁmﬂﬁm_ hﬂmﬂzu:—m. H:ﬂ:w 1s a —O:W
Hmﬂonv_ O_ Hmmmmanr on nrw—numm.mwm e_ChmTﬁ“m:.u\ Twaw::u.‘_m S\Fu 1as
3 n_~ _ ~Omﬂ.~nmﬂ 1na

Q.Em?_mmno:. .
i nﬁ:EmmEanmnm .
trated below through the use of %SAMAMHNM. moo:.ﬁamnmc&a::mmmﬁ

Retrieve ra;
rather than recogni .
2 small card and i Gruize. Write the word to be lear .
the item after Hrn_mm_.mﬂwwroz mz the other side. This HMMM,.MM Mwﬁ m&._w o_mu
between th ing. Each retrieval st rieval o
hom ot e form of the word and its meanin F.W:mﬂ:asm the connection
w abp together does not do this g (Baddeley, 1990).
g ropriately si '
ards — mvwE. Hmmu\n”numm_ growups o.x. cards. At first start with small
words. Difficult items should be learned wmnw.u. o_m"
1 sma

Seeing
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ore repetition and more thoughtful processing. As the
{earning gets easier increase the size of the pack — moré than 50 seems to
be unmanageable simply for keeping the cards together and getting
through them all in one go-
3. Space the repetitions. The best spacing is to g0 through the cards a few
minutes after first looking at them, and then an hour or 0 lager, and then

the next day, and then a week later, and then @ couple of weeks later. This
spacing is such more effective than massing the repetitions together into
an hour of study. The toral time taken may be the same but the result is

different. Spaced repetition results in longer lasting learning.

4. Repeat the words aloud or to yourself. This ensures thas the words have a
good chance of going into long-term memaory.

5. Process the words thoughtfully. For words which are difficult to learn, use
depth of processing techniques like the keyword technique (see below).
Think of the word in language contexts and situational contexts. Break the
word into word parts if possible. The more associations you can make
with an item, the bettet it will be remembered.

6. Avoid interference. Malke sure that words of aimilar spelling or of related
meaning are not together in the same pack of cards. This means days of the
week should not be all learned at the same time. The same applies t0

months of the year, numbers, Opposites, words with similar meanings, and
words belonging to the same Category such as items of clothing, names of
fruit, parts of the body and things in the kitchen. These items interfere with
each other and make learning much more difficult (Higa, 1963; Tinkham,
1997, Waring, 1997b; Nation, 2000).
= Avoid a serial learning effect. Keep changin
pack. This will avoid serial learning where th
reminds you of-the meaning of the next word in the pack.
g, Use context where this helps: Write collocates of the words on the card 109
where this is helpful. This particularly applies to verbs. Some words ar

most usefully learned ina phrase.

groups to allow

g the order of the words in the
e meaning of one word

Deliberate vacabulary learning is a very important part of a vocabulay

learning programme. It can result in a very quick (and long-tasting) expansion:
lidated and enriched throug

of vocabulary size which then needs to be conso

meaning-focused input and output, and fluency develo i
focused and context-based exposuse also complements
that deliberate learning by itself vsually does not provi
grammar, collocation, associations, reference and constraints on use that m
. be best learned through meeting items in context. .
n Deliberate vocabulary teaching is one way of encouraging deliber
yocabulary learning. Such teaching can have three major goals. First, it can
¢ result in well-established vocabulary learning. This requires what ha
called “rich instruction’ {Beck, McKeown and Omanson, 1987: 149)
involves spending a reasonable amount of fime on each word
several aspects of what is involved in knowing a word such as its spg
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pronunciation, wor :
, word parts, mean :
i ing, collocat :
contexts of use. Such rich in e ations, grammatica -
is intended 10 have _W_hnnw m:mﬁﬁn:o: is necessary if E?Smnrm:w_o_mwﬁommzw _m:ﬁ_
ect of improvi : abulary
{Stahl and Fairh proving comprehen .
anks ¢ sion of a foll
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<onmcc_,:.<,“ﬂ%hmwm Mo_n__mﬁ_ they are noticed when they M@m :memeo_.aswm of
Lo g has the modest ai R again. Here

learning. Tl : aim of beginning the pr e

_mmmaoam mmwm&mnn_m:“unmmﬁo vocabulary teaching nmm rM,WMMMmm.Om ocEEmn.Zo

Janguage that ﬁEo_WM Mwmo mm strategies and of systematic mwmmﬂnwm rom_?um

o se int learning a large number of words. Tt s of the

e Tl 199 MV ing correspondences (Wijk, 1966; <n:am_a. HWmmo features

concepts w:a ot EEWOMMH%M.ML AF.MmV.mmu stems and m:mmxwm_ Mmm_wﬂwwmm

. . S - ¥

tions (Miller and Fellbaum, wa& collocational patterns and types of mmwoﬁmm.

va___umhm_,ﬂﬂ cnvﬁmw_u_.nmm ¥ teacl f1g can take a varrety of forms including:
g 4 _ i
m ng

Pre-teachi
ng of vocabulary before a language use activity.

Exercises th
at foll isteni :
and definitions BM% a listening or reading text, such as matchi
. g creating word families usi ing words
mapping. using word parts or
Self-contain
ed vocabulary activities li
. activi
Osimo, 1991). ¥ ities like the second-hand cloze {
Word detecti
tives where learne
. X Is re
Collocation activities. port on words they have found

Quickly dealing with words as they ocear in a lesson

semartic

Lanfer and
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uency develo . an-normal level. B
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at Hluency in listening, speaking, reading vocabulary
» LEE or writing
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i re two genera
rirnaril 5 I approaches to fluency development

¥ On repetiti . X i

o This mumo_“mmm m_:n_ could be called ‘the well-beaten mn_.wra firse nmurmm
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one well-beaten path, th
called ‘the richness appro
2 wide variety of contexts
casy extensive reading, cO
result of these approache
Fluency can then occur be
fanguage and cap use 2 vari
paths to the wanted iter. T
and is not easily achieved.
This discussion has focuse
learning M¥WUs can occur ac
Jearning of such units should occur through extensive imeaning-focused
language useé rather than deliberate study. Floency development activities
lishing knowledge of these units.

provide useful conditions for estab

from many paths. This could be
nvolves using the known item in
and situations. This inctudes speed-reading practice,
rtinuous weiting and retelling activities. The atm and
¢ is to develop a well-ordered system of vocabulary.
cause the learner is in control of the system of the
jety of efficient, well-connected and well-practised
his is one of the major goals of language fearning

e learnes can choose
ach’ to fluency. This i

of individual words, but

d on the learning
g strands as well. Most

ross the four jearnin

—

Strategy Development -
r major strategies that help with finding the meaning of unknown
king the words stay in memory {see Chapter 10, Focus ot the
ner, for more o0 strategies). These strategies are guessing from
ords on word cards, using word parts.

ful strategies and are widely applicable.
mbers of words, they deserve substan-
s need to reach such a jevel of skill in
sier to use them than not use them:
quency words of the language and
ds. Because there are thousands ©
< so infrequently, teachers should
Tnstead, teachers should provi
n deal with these words indepen

There ate fou
words and ma

Language Lear
context clues, deliberately studying w

and dictionary use- These are all power
Because they provide access 10 large nu
tial amounts of classroom rime. Learner
the use of these strategies that it seems 2
These strategies are useful for the high-fre
they are essential for the low-freguency wor
low-frequency words,and each word occur
not spend classroom time teaching them.
training in the strategies so that learners ca

dently.

Guessing from Context

Jem—

Guessing a meaning for a word from context ¢
strategies. To learn the strategy and to use it effectively, learners need to kng

95-98% of the tokens in a text. That is, the anknown word to be guessed i <
to have plenty of comprehensible supposting context. The results of using f
guessing Stratesy have to be seen from the perspective that learning-a
particular word is a cumulative Process- Some contexts do not provide a 1o
information about 3 word, but most contexts provide some information €
nmzﬁrn w:oi_nmmmom%w word forward. Nagy Herman and Anderson (12

estimated that native spealers gain measurable infor
cent of the unknown words in a text after reading it. i

i€ it is looked at over a year of substantial 7
could be 1000 or more words per year. For s¢

jues is the most useful of all th

seem 10W,
gains from such guessing
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language le
arners, learning fr i
language leammers, g from guessing is part of tl i
o the meaning- i
i fox the higbe ?m_w_ﬂ ngﬁ_mggnon— by direct learning omﬂmmmmmnh:mmn_ o,
Foeused oo cy words, opportunity to use them Euwn éo.mn_mv
Training in i o
the skill i i
de Gl N:_Nmm:mmm_:m results in improved guessing (Fukki
linguistic clues in mrm MBEME Stahl, 1998). Such training mmmom_mﬁm o
: r iate context of rom the
wider context, includi i i
Cindion oot own word, clues fi
e 8 njunction relationshi u e
n e S ships, and common-
background - Word part analysis is n i i
B b ; ot a reliable means i
but it s & vo y of checking on the accuracy of a mcmmowm:ommbzmu
Successful i | .
nessin, 1
et m_nm_m.m.ﬁnmmim m_ﬂoE context is also dependent on good listeni
o el et Emn nmﬁmz.wo_.ﬂ in guessing from context needs ﬂo_wﬁom_nm o
of these skill ining i R
worked on over ey . :
opment of th : g in guessing need
or m over until lear st
guesses with little interruption to the _.mm&:wmmwoww: ke lasgely successfl
S8,

Learning from Word Cards and Using Word Parts

The strategy of i
already va: Q_Mmmnﬂwwwm vocabulary from small cards made by th
Although such rote lear n Hwn section on the deliberate Mﬂﬂ% _mmm:na has
i : ning is usnally £ udy of word
evidence supporting i 2 is usnally frowned on b 5.
g its use is sub! : : y teachers, the re
useful mremonic strates stantial (Nation, 2001 ’ search
tegies th - » ). There are al
The most well-re g at can increase the effecti also very
. -researched of these i . effectiveness of such learni
gives results about 25 se is the *keyword technique’ whi rning
° er cent higl : ique’ which typicall
word technique is P gher than ordin : yprcatty
sed to help link ary rote learning. Th
can be broughs i p link the form of a word to i g The key-
word. To axwum%:“m play once the [earner has access ﬁoo mnm meaning and so
e technique let us take the example onmm %Mms_h:m of the
a Thai learner of

English wantin
. g to learn the Engli
fEh pragting e English word fun. In tl
hinks of a fir Em:m:mmo ,.,\oa that sounds like the mop.% o e dearner
S Bmmaums MM m.mwlrm_ has a word fun Wwhich Snmswmﬂéomm o e amed
e fopgmcaning e keyword is combined i i i
¥ . in an ima i
e By o o\w__mz Mxma.m_ﬁ the learner has to H_WMM M_m nr:o eains o
(happiness, enjoyment) combining MSM_:%MEH% o
h the Thai

. In the second

yword fun {teetl ;
h). The image mi
i migl ; ;
mmm_o:n_:m M lot of nu_‘ow::wwﬁ ght be a big smile showing teeth, or a tooth
ng word parts to help rer
ar. If the _@MSQ :anﬂm_mrnngoavmn the meaning of a word i
other’, the learner needs w Mc%%%o&.&an meaning nonn:i__wmmo_:ﬁ@%ﬁ
mof ad- meani o find familiar parts i alongside
e aning 0’ or ‘n A parts in the word, ap- {which i
signatling a n ext to’), pos {meaning * s which is a
& noun). The word g ‘to put or to place’
¢:word into . The word parts are like k place’), and
) arts eywords -
step is to ﬂw_mnm zwm like the first step of the _SwSOnwmﬂzn_mU.m analysis
which is 2 simple HM E_Mm:_sm of the parts to the meanin iy mz uc. The
ng-of the word :wn_ n% ure for apposition. This is done % o nra.iromn
uding the meaning of the parts in ﬂ_% H.Mmm_nim the
e definition -

Py
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ach othes”. To make use of word parts in this way the learner Al )
ost useful word parts of English (20 or so high-frequency the mhmmmm.”mmm mHmMamR__
prefixes and suffixes are enough initially), needs to be able to recognize themin - Chapter 15 \Ku:w ave some rese
their various forms when they occur in words and needs to be able to relate the 2000; Zmam_n meMMxm:&. H_:&\ in
meanings of the parts to the meaning of the definition. Like all the strategies, Levels Test FME_" o Mnr::.nnv Scl
this requires leasning and practice. Because 60 per cent of the low-frequency 10KA (EVST) ( WMH and Nation, 1
words of English are from French, Latin or Greek and thus are likely o have {Fountain and N. cara and Jones, 1990 and the vocabular
word parts, this is a widely applicable strategy, frequency levels mﬂnn_*owm MJMMW mmnwA of these tests mmzﬁﬂww HM,
ners’ knowledge of the words

<

placed nextto e
needs to know the m
arch evidence su i i
pporting their validi
or&m the Vocabulary hnmﬁ_mnz il
it and Clapham, 2001)
2

999), the Eurocentres Vocab

Dictionary Use

[————E

al (all in the foreign language), bilingual
janguage definitions and vice versa) or
first tanguage definitions also provided).
or bilingual dictionaries and reseasch
s are effective in that they cater for the
r and Hadar, 1997; Laufer and

business

clock
pock part of a house

Dictionaries may be monolingu 1
2

-w .

4 ~——— animal with four legs

5

6

(foreign language words—first

bilingualized (monelingnal with
Learners show strong preferences f
indicates that bilingualized dictionarie
range of preferences and siyles (Laufe

Kimmel, 1997).

pencil  _____  somerhi
pene mething used for writing

wall

o support reading and listening, or The rest has five secei
ections,

Dictionaries may be used ‘receptively’, t
n_unn.&cnné_%u to support writing .mmn_. mm.wmw:.gm. mE&mw.om dictionary use results can help teachers deci covering various frequency level
indicate that many learners do not use dictionaries as effectively as they could, ing on. Because re rum mMR_m what vocabulary level lea Y <n: s, and so the
. achers shoul roers should be w
ork-

she d deal SEM high-frequency and low-
. _Hmmc:m of this test can also help tea
y should be doing with particular learn

frequency
chers decide
€rs or groups

words in different ways
3
what vocabulary work th
of learners.
..mﬁ Productive Levels Test re
using a sentence cue.

and so training in the strategies of dictionary use could have benefits.
Dictionary use involves numerous subskills such as reading a phonemic
transcription, interpreting grammatical information, generalizing  from
example sentences and guessing from context 0 help choose from alternative
meanings.

Training learners in vocabulary use strategies requires assessment to se
what skill and knowledge of the strategies the learners alceady have, planning
a programme of work to ‘develop fluent nse of the strategy, helping learners
value the strategy and be aware of its range of applications, and monitoring
and assessing to measur¢ progress in controlling the strategy. Each of th
strategies described above are powerful strategies that can be used wi
thousands of words. They each deserve suseained attention from both teache

and learners.

uir
quires learners 1o recall the form of words

They keep their valuables in 3 va ——— . at the banl
at the bank.

« The first few

mmmﬂm & P
each ested wo ﬁw ar Oc—mmn_. to _ m_ cue the wo
tes Q T e b 1 u m.._
1S of H.Q

the learners f i
: rom writing oth
is useful in showing whether 4 _nmm: knowledge afa poes LS tes

to mo ,
ve towards productive mastery. Frsknowledge ofa word s g

The EVST yzses a yes/n ;

LCen m:ﬁ— Hmum: mun:_ﬂ EO ﬁmmnun_m if nrmv_ OOE—& Uhof;&m a mea g
nin mOH ﬁ—.wﬂ S..Ohn_.

ttatton words that look fike real words {*ploat’) and
at’) an

Assessing Vocabulary Knowledge

Vocabulary tests can have a range of purposes:

o o measure vocabulary size {useful for placement purposes or as

element of a proficiency measure}.

e To measure what has just been learned (a short-term achieveme ninj e mwn_:. containing  less-frequent <on%_whwm§@rm“ with each
a dictation b ulary. Ti :
measure). ally m n but only the 2 Y- e test s

. . arked y the 20 rarger w
6 T measure what has been learned in a course {a long-term achieveme ELmining the mxw,rmhnm Ms.n four versions of ﬂ:m nomaohmm at each level are

ent o N7 . It can b
measure). b X earners’ listeni e used for
in be s ng voca o
¢en in the above examples Hmﬂ.m _.mvz_m.aw quickly,
» a wide

variety of vocabulary

Ormats UH voca
! . Hmﬂmbﬂ t i ¥
est ke mmm_”mu._m H_.:w Same voc —uE—m: d
el [ £ to

o To diagnose areas of streagth and weakness (a diagnostic measure).
form

Vaecabulary
zed voc - ’
abulary test has been truly well-researched

see
Test {Schmitt
the Productive
tlary Size Test
dictation tests
om a range of
- The Vocabulary

a7

_ﬁ
|
%
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format plays &

e with each other around 0.7, indicating that test
est. This also

able role in determining the results of a vocabulary t
hat different test formats may be tapping different aspecis of
knowledge. There are a pumber of issues that complicate
d these are well covered by Read {2000) in his book

correlat
consider
suggests {
vocabulary
vocabulary testing an
devoted to assessing vocabulary.

lizing Vocabulary Size Estimates

——

Limitations on Generd
and Strategies to Other Languages

that most of the research on v
within the broad conteXt of English Language Teaching {ELT}. This is rather
unfortunate, since English is a very peculiar language "1 some respects, and
particularly so as far as its vocabulary is concerned. This means that the find-~
ings reported in the earlier past of chis chapter may not always be generalizable
to other languages in a straightforward way.

The chief characteristic of English vocabulary is tha
Consider, for example, the set of objects and actions that.in English are labelled
as: book, write, read, desk, letter, secretary and scribe. These words are all
related semantically in that they refer to written language, but it is impossible
1o telt this simply by looking at ¢he words. They share no physical similaritie
at all, and this means that learners of English have to acquire seven separas
words to cover all these meanings. I bther languages, this is not always th
case. In Arabic, for example, all seven meanings are represented by word:
which contain a shared set of three consomamnts — in this case k-t-b. Th

different meanings are signalled in a systematic way by different combination
of vowels. This means that in Arabic all seven English words are clearl;

marked as belonging to the same semantic set,
correspondingly reduced.

There are also some historical reasons w
of English vocabulary. A substantial prop
basically Anglo-Saxon in origin, but after the Norman
aumbers of Norman French words found their way into
words often co-existed side-by-side with already existing native Eng
English vocabulary was again very heavily influenced in the eighteenth cent
when scholass deliberately expanded the vocabulary by introducing wat
based on Latin and Greek. This means that English vocabulary is made 1
layers of words, which are heavily marked from the stylistic point of vig

Some examples of this are:

It is worth peinting out ocabulasy has been done

invasion in 1066, hu
English, and the

COW beef bovine

horse - equine

pig pork porcine
IULLon ovine

sheep

¢ it is very large.

and the learning load i

hich contributed o the complexity;
ortion of English vocabulary#is

lish words.
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The first col
umn {Anglo-Sax
second colum axon words), describes ani i
find tho i M _M“M.wamm French %H?macn,& describe HMMHH.W :“._ the ficld
: whereas the third tmals
animals as you mj ’ e therd column (learned w i
examples of the MMMM find them in an anaromy text bools :wmw.n_mmn:w% the
very widespread in mwno_mnmm operating in other lexical fields as ,ww mam« to ms.n_
glish. Almost all the basic Anglo mmwo i m_%on s
B n words have

@Nﬂm:.& mOHBw _Ummmn~ Lati or are Vi
@ on 1 i1 C t
: . n G OWAn ¥ _u_,nmu aEe EMQQ in ﬁ.m;.ﬁ.ﬂ_.—mm special

M 1 mm

English also has a tendency to us
mm:msmmmm. often use circumlocutions MER
uses Eamsz..ha to describe stealing ;m mmn_.
So&.ﬂ.mu rustling to describe stealin i %S:
mnmn:vw stealing other people’s air _m . T
in English: the words ﬁroEmm?mm non ain
_m:._m:mmo? these ideas would ofte ﬂﬂmm: :
licerally translate as stealing Elnw : Amm
these languages, the meaning of ﬂrﬂm 5
they could easily be understood Iy eor
these expressions are composed Yo

, the
as you might

and unusual words where other
on simpler items. Thus, English
ons from other people’s literar

. people’s cows and ?.\.n%mxwh ﬂw
: _M_nMMmS__Em n._mp.m completely opaque

! as to their meanin,

n:w.ma by words or manmmwm.mwwmomwﬁ
&m&ﬁm cows or stealing aircraft Hmﬁ
Xpressions is entirely transparent : M
ple who knew the easy words of sw_.mmr

The Lexical Bar

S R o A

Unfortunately for EFL learners
>

extra. A large pare . the opaque term .
art of R § are not .
lary, which Ownm on %wmww& mmnmmﬂwo: is about learning this m.%mhmnow:om»_
English speal called the “lexical bar 5 vacabu-
kers are expected to k ar’ or barrier, and ed
appropriately, Train 0 know these words and ’ ucated
. ee doctors, f nd to be able to use th
words for bod , for example, need t e them
¥ parts {eve, ear, b ’ 0 master a set of famili
words for the sam , ear, back, etc.) as well amiliar
. e TOn_w. art: as a set of formal |
need to acquire parts (ocular, auricular, | earned
a set of famili . s lumbar, etc.) The
regarded as tab ar words which ref y may also
= 00 (stomach/bell er to body parts which
words will onl . elly, bum, arse, bot ich are
i y occur in speech wi > arse, bottom, etc.). Some of t
riately used with chi peech with patients, of these
: children, oth : » some would only b
Diight be a . » others will only a s y be appro-
ppropriately used { y appear in written re
aword in the w. In a conversation witt . ports, others
TONg context ca 1 a medical colleague. Usi
ause you to be 1 cause offence, mak. Heague. Using
K com - 5 e you | . 1.
earning burden for :oﬂmnn_w. misunderstood. All this wnavnwmw_wm:am an idiot or
‘ ~native § I N s a sienif
uite. ! peakers - gnificant
M M:m same extent in other _mumcmmmm, and one which is not atways found to
P ASIC CHOEOB he -
geinumbBer of dj re seems to be that Engli
) iff 5 . glish vocab :
Which they NEUSW aw. e MnmEm,, which are layered mnno::: foty consists of 3
‘ Il
there is more of 1 Mom ﬁn,_m:mwmmmmv the namber of _um&nm:ﬁo ::.w CONtexts
ystem’ for inventing new words ﬁEuwvmgw _M_ MEm:na
om, 1983). In

Buages with a rich
morphology, f L
ut of any noun by mnm&:mmﬂw or example, it is often possible to make a

mmmm,w E adding an appropriat
iy in English. In some othe

m .
¢ Mm.?.om:mnm verbal ending, or to make an
jectival ending. You cannot always do

—it

T lan - i
guages — German is a good example
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¢ new words by combining simple words into novel, com-
speakers learn these systems, and develop the ability to
hey need them, and to easily decode new words created
en they hear them. In these languages, having a large -
ortant than having an understanding of the process -
ing the ability to use these processes effectively and i

is possible to creat
pound forms. Native
create new words as €
by other speakers wh
vocabulary may be less imp
of word formation and hav
efficiently as the need arises.
An important consequence of
forward for English will not 2p
English, for example, we would no
word families to be a minimum for i
may not be the case for other languag
language which makes extensive use
developed morphological system, a voca
give you access to a very much larger voc
and decoded online. It is difficuls to asses
statistical evaluations, but it cleasly implies th
we make about English in the light of the parti

target languages.

Vocabulary Size and Language Proficiency

this is that some of the statistical claims put
ply straightforwardly to other languages. In
rmally consider a vocabulary of 4000-5000
nrermediate level performance. But this
es. It is possible, for example that in a
of compounding, and has a highly
bulary of 2000--3000 words might
abulary which could be constructed
s this idea in the absence of formal
at we need to evaluate the claims
cular lexical properties of other

This means that the relationship between vocabulary size and overall linguistic
ability may differ from one language to another, In English, there is a relatively
close relationship between how many swords you know, as measured on €
standard vocabulary tests, and how well you perform on reading tests, iste
ing tests and other formal tests of your English abiliry. In ather languages, it
rmuch tess cleay that chis relationship holdsupina straightforward way. Lett
imagine, for example, a language which had a relatively small core vocabular
_let’s call it ‘Simplish’ — and let us say that Simplish has a core vocabular
about 2000 core words but makes up for this by making very extensive us
compounding. In Simplish, anyone who had acquired the basic vocabulary and
understood the rutes of compounding wotild automatically have access to aj
the other words in the vocabulary as well. “Difficult words’ — in the sens
words that are infrequent — would exist in Simplish, but they would not b
problem for learners. These infrequent words would probably be long beca
they were made up of many components, but the compenents would af
tamiliar at some level. Tt might be difficult ro unwrap the words at first, bu
principle, even the most difficule word would be amenable to analysis. Fo
learners of Simplish, the vocabulary learning load would be tiny, and onc
had smastered the core items, they would tace few of the problems tha
English speakers face. They would be able to read almost everything:il
encountered; they would be able to construct new vocabulary as it was 1¢
rather than learning it by rote in advance. For teachers of Simplish, it would
important to know how much of the core vocabulary their students:
handle with ease and familiarity, but beyond that, the notion of ‘voca

. learners® own i
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size’ would be ¢
omplerely irr
e ol <0nmm:_mmw M_Wmmﬁ_ﬁ.mzw It would be useful 1o knov §

mastered she soon Y Of asa.v&m or 1500 words, but once zﬁ 5_w s
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Vi I wo much sense to asl wl
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readers. Advs
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A4ges are as elegant as Simph

specially difficult as ?w;ﬂw&r
t many of the | e
than English,
abulary plays ch

However, if
cabulary is
,m_ﬁm:mwﬁm that we commonly
s means that we woald not
oo mmmmm. same .S_m in learning these
d iy size in m:_w__m: strongly limits the
_ : this might not b i
it . e case in otl
cessary for teachers to invest in E.EM_M_‘

acquire academic vocabulay

ey . 1y, legal voc

En W Mum%m Mﬂn_:ww on: in other _mzmzmmm@m. ﬁrmmmw_.m:
; essary.
* The general point he
marked effect on the
achievement we exp
speakers need very [a
f this vocabulary ov

ar
% the vocabulary of business
pecial vocabularies may aot b

e 50 »
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ize of Englj
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. € very great.
Our guess is th .

at very many [
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words, and of the strands and str

these words.
. sequenc ict
Further wmom_ﬂ_@ o:mnwnawmgwﬁowﬁcﬁo&m ﬁi:m,r may include some of the opie; yo
o Nagy, W.E., Herman, P, Anderson, R.C. Smmmvmwmﬁ_.%ﬂm é_o_,.h_.m mm._oB . 5. Caleulate your mnoh.mw QNME_M.SM& correctly, 1€ original five you
-253. The classic first 500. : ultiplying th
0. Do not include the words E:_m a MEMMMM :Ed_ump‘ of known words by
N mark in your scorip
g

context. Reading Research Quarterly 20: 233

ategies which are the means of dealing with

Test

language study of guessing from context.
i Another Language.

e Nation, LS. {2001) Learming Vocabulary
Cambridge: Cambridge University Press. A substantial recent survey of
bag
26 regatta

vocabulary teaching and learning.

° Read, J. {2000) Assessing Vocabulary. Cambridge: Cambridge University | face

Press. A clear, well-informed study of vocabulary testing. : entire 27 asphyxiate

o Schmitt, N. {2000) Vocabulary in Language Teaching. Cambridge: approve 28 curricle
Cambridge University Press. An accessible introduction to vocabulary - tap 29 wera

Jezsey 30 bioenvironmenta|

31 detente )

teaching and learning.
o Schmitt, N. McCarthy, M. {eds) (1997) Vocabulary: Description, cavaley
Acquisition and Pedagogy. Cambridge: Cambridge University Press. An mortgage 32 draconic
rosmmm 33 .m_m:ﬁomdm
34 morph

authoritative and accessible collection of articles on vocabulary.
o West, M. (1953) A General Service List of English Words. London: Longman colleague
The classic second language 2000 word list, A model for future lists, avalanche 35 permutace
mﬁumuﬁ:n ww thingamabob
shrew Piss
Hands-on Activity wn.omww 8 brazenfaced
. . . TOAC oquat

Take this test {Goulden, Nation and Read, 1990) to estimate how many word co 40 anar .

o . N e 1 anthelmintic
families you know. You will find below a list of 50 words which is pare of , halloo 41 gamp
sample of all the words in the language. The words are arranged more or les marquise 42 paraprotei
in order of frequency, starting with common words and going down to som stationery 43 wmmonocrw__wo
very unusual ones. : woodsman 44 squirearch us

. bastinado 45 resofh
. countermarch 46 goldenhaj

Procedure furbict 47 Spoenhaic
- meerscha 48 masonite
1. Read through the whole list. Puc a rick next to each word you know, th patroon um 49 rmSmMu_.MM

is, you have scen the word before and can express at least one meaning: i 50 polybrid

it. Put a question mark next to each word that you think you know butga

not sure about. Do not mark the words you do not know. ; An estimare of vocabulary size j

When you have been through the whole list, go back and check the wor cabulary iy fakes to 'Y size is most informative if
with question marks to see whether you can change the question mar U think it takes 1o mn_mmm m_._nmwar in various ways. How we m:os. how much

orplish the following i much vocabulary d
g things? 1y do

the ones that are furt Engage ;
5 m..m n everyday conversar; .
Hfamilies 1ons with your friends
i . word

a tick.
Then find the last five words you ticked (that is,

down the list). Show you know the meaning of each one by givilg
synonym or definition or by using it in a sentence or drawing a diagr

appropriate.
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magazines, novels) without
waord families

as studying at an English-

thentic texts (newspapers,

unknown words being a problem —————
¢ Engage in sophisticated language 1sé, such
medism university —————- word families

o Read comimon au




