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Reading fluently is an important goal for leamers of English. Cne way of
developing reading fluency is to do a speed reading course. For leamers of
English, such a course needs to be within a controlled vocabulary so that
learners do not face lexical difficulties which may interrupt their reading. This
study reports on the results of such a course lasting nine weeks. Analysis of the
students’ speed readings on graphs showed that (1) using a varicty of ways of
calculating the increase in speed, almost all leamers increased their reading
speed, some very substantially, (2) most of the increase occurred in the first ten
texts but there are still gains to be made by reading at least twenty texts, and (3)
most leamners made a gradual increase in speed rather than making sudden
jumps or staying on plateans for a while before making an increase, When
spending the small amount of time on rumning such a course, there is a very
good retumn for practicing speed reading with leamers of English as a foreign
language.

. INTRODUCTION

“Speed, enjoyment and comprehension are closely linked with one another,
and with the amount of practice a reader gets. Any of these factors can provide
the key to get us out of the vicious circle {reads slowly, doesn’t enjoy reading,
doesn't read much, and doesn’t understand) and into the virtuous one {reads
faster, reads more, understands better, and enjoys reading)” (Nuttall, 1996, pp.
127-128).

Reading fast is considered an important goai of reading instruction. Some students read
word by word, and thus comprehend poorly. While reading, three types of action occur;
fixations on cerfain words, jumps to the next word, and moves backward to a word already
read, Learners who read slowly are typically (1) fixating frequently, (2} spending a long
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time on each fixation, and (3) looking back frequently at what they have already #ead
(Mation, 2005). Speed reading practice can be a way of overcoming these obstacles to

reading fleency.

Many students go abroad to study
reading becanse writing essays and papers is mainly based on wha
this, speed reading is a very useful preparation for successful study.

Teachers are often asked how to improve listening proficiency and reading proficiency
er to obtain good scores in TOEFL. One of the difficulties students have in Listening
e working out what they have heard. In reading
me to answer afi the

at university which requires an encrmous amount of
t is read. To cops with

in ord
is that they easily lose track whil
comprehension in TOEFL, stidents are always short of ti
comprehension questions given. This is because when trying o understand both listening

and reading, students have a habit of translating English into their first language. Speed

reading can help with moving away from dependence on translation.

. WAYS TO IMPROVE READING SPEED

Research on eye movements and fixations while reading suggests that the upper limit of
normal fast reading is around 300 words per minmute. This speed still allows most words to
be fixated on, and is a reasonable goal for learners to improve their reading speed {Nation,
2005).

There are several ways to improve reading speed: repeated reading, easy extensive

reading, and carefully organised speed reading courses.

TRepeated reading has been found to help learners develop reading fluency. Learners read
ihe same text over and over again, and get better at doing it like musicians practising a
piece. Repeated reading and repeated reading while listening to a taped passage have been
shown 1o be effective in improving reading speed in first language learners (Dowhower,
1989; Nation, 2005; Rasinski, 1990; Samuels, 1979).

Fasy extensive reading is also an effective way of increasing reading speed (Shin and
Ahn, 2006). Learners read graded readers (easy books with several levels) within their
proficiency level. Because praded readers work within a controlled vocabulary and set of
structures, learners meet the same words and grammeatical structures many times. Quile

large quantities of such reading are required to increase reading speed. One of the very

useful activities conducive to the development of reading fluency is to encourage learners
to tead lots of graded readers at the same level (Nation, 1990, 2001, 2005; Nation and

Wang, 1999).

Another very efficient way of increasing reading speed is to take a well-organised speed .

reading course which involves timed readings of different passages with controlted length
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a .
mMM %“Mﬂuw“”w”am“&w cowses E&_..&m comprehension questions following each passage,
oo o wm u comprehension graphs providing visible proof of progress AmeM:u
; ation, 1974). Learners should read about tiree short tex :
s Q¢ exts per week for
R . .
- HMMMHMnW“Hﬁ”H”. M_Mawmm_w MMMMEWMHM repeated reading and extensive reading as a
" . . peed. Previous research into speed reading investi
Qﬂm“mw anw_“mm MMMQM m_.waﬁ.:n first language was transferred to reading %nm& it MMMMH
etadogio bmi“ . ; .OE_.mnn 1975). These two research papers however have a
e $coFing H.:a amount of increase in reading speed. There are no
- <...u speed reading course has worked with a group of EFL learn
n this article, we will answer the following questions: -

1LH i
, iﬂé can we determine the amount of change in speed reading?
- Where does most of the increase oceur if you read more than ten text
or second {en of the twenty texts? m
3. What are the patterns of progress in speed?

, in the first ten

The icle i
e goal of the article is to show the value of speed reading courses in promoti
moting

readin i
m. fluency in EFL contexts and to alert teachers to what to look for wh i
evaluating their own course. e e

lil. METHOD

1. Participants

This study was conducted with 49 university students who were taki
MMM@MMMMMMMH Mmhmm_mw class EE.nw ﬁﬁ Jinn a week for 50 minutes each MM”M._‘M”WMW
e s Mum mmﬂ a umversity in Jochiwon, Korea. Twenty-six out of the 49
o e s N gﬂnQ.Emmn were females. Before starting the speed reading
oo momo.m vocabulary test on words in the texts to see whether they had
e 52&7@«“ on HMM._M%. to attend m. speed reading course. Seven students who scored
el o e o4 ME.? were given the 1000-word list to study at home, and then
e :. test, all of the seven got a score of more then twenty-five. To
e g using the book, Speed Reading (Quinn & Nation, 1974) student

ave vocabulary knowledge of at least the most frequent 1000 words m
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2. Procedures

The texts in the book, Speed Reading (Quinn & Nation, 1974), were the basis for the
conrse and were used to obiain the speed reading data. This book has been designed for
practising speed reading within the first 1000 words of English for non-native speakers of
English (West, 1953). It consists of 25 texts (each exactly 550 words long), with ten
multiple-choice questions following each text (see Appendix A for an example of the texts),
the 1000 vocabulary level test, the word fist, reading speed and comprehension score charts,
and an answer key for the comprehension questions. The text is available from studenmotes
@vicbooks.co.nz. One book can be cut up o provide enough texts for a class of around
twenty students.

Students read twenty-three texts for a total of nine weeks (from 21 March 2005 to 10
June 2003), For the first five weeks, students read two texts each week in class time, for the
next three weeks, three texts each week (two in class time and one as homework), and for
the last week, four texts (two in class time and two as a homework). The first 20 of the 23
texts were used to score the amount of increase ocourring in the course. Usually twenty or
more texts are read for a speed reading course (Quinn & Nation, 1974).

For this study, forty students’ charls (see Appendix B) were collected. At the beginning
of the course, 49 students volunteered, and at the end of the course, forty-two students
handed in their speed reading charts; two of them who read only sixteen texts were not
included in this study.

Students measured the reading time as the teacher instructed in class (see Quinn &
Nation for details of instruction). When the whole class was ready to practise speed reading
together, the teacher said “start”, and the students began reading as fast as they could. As
students finished the reading, they made a note of teir reading time. Then they answered
the questions from memory without locking back at the passage, and marked them using
the answer key, Finally they converted their time into words per minute using the
conversion chart given (see Appendix C), and put their speed in words per minute and their
comprehension scores on a graph.

When measuring the speed increase for this study, it was found that 25 out of the 40
students did not write the raw score of the speed on the graph, and the remaining 15
students did. This is because it was thought at the time of starting the course that exact

speed scores were 10t necessary when looking at the patterns of progress in speed, and s0
students were not asked to write the exact speed. In future studies it is worth doing this.
‘When converting the graph into raw scores pee minute, a conservative estimate of the raw
score was used in order to avoid exaggerating the amount of increass in speed. In other
words, when converting the reading times, 2 minutes 20 seconds, 2 minutes 30 seconds
and 2 minutes 40 seconds into words per mimute, the reading speeds were 236 words per
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minute, i

i 220 words m«.a 206 words respectively. However it was not easy to tell the exact

peed on the graph without having the exact speed scores. In this case
3

the lowest scor
was chosen to measure the speed increase. e

IV. RESULTS

1. How Can We Determine the Amount of Change in Speed Reading?

At pre. nt, ﬂmmmﬂ no mﬂTﬂ.@ P Crease in pe: d
SEnt, 15 le report QUOEM how to measure the rate of 14 spee
£. L]
reading. For this mﬂﬂn:.. the DEQ_.OTm Qmwum:ﬁaﬂ a number of ways of mOOH_:m um.a rate of
merease m mﬁmﬂ& “_nmﬂa.pm. Huqm.n:._ We score 1€ 1mcrease uuﬂn..a_mn e average of tl e firs
T A d the i 8 n il
5
three and the average of Q._m last Emm texts Qumnﬂmmnmu sSconn 1ethod
il the average
] b4 g I
: . v

highest mi i i
Em mninus moémmm.mno::m method). The third method was to score the increase betwee
e first and the twentieth text (hereafter, the 20" minus 1% "

scoring method),

1) Average Scoring Method

Th .
o MH average scoring method was calculated by taking the average of the scores on the
MMH. three ”Mxﬁ (i Mw_ 19, 20) minus the average of the scores on the first three texts (1, 2, 3)
example, student #36 had a speed of 97 word i 4,110
S per minute on the first text h
o . e read, 110
EM mH anomm Mnﬁ. and 97 on the third text (see Appendix D for all scores). The average of
speed scores is 101 words per minute. Taki ;
. ng the average of the fi
— . I e first and jast
- m.ﬂo_,om tmakes sure that the speed s not exaggerated or lowered by an unusual first
an i i
ast score. It tends to raise the starting score compared to just taking the score on the

first text. This is a conservative i
: sconng method (see Table 4), Tabl
increase obtained by the average scoring method. v " o heamoutof

TABLE 1

The Average Scoring Method Ordered by Percentape of the Fotal Increase

Students Average of the first Average of the Jast

~ E:x” Mwoﬁm three scores Total increase ” H_MHM“B_
s n 348 247 244

2 o 320 i99 164

” e 332 19% 149

p el 295 157 i15
- " - 275 40 103

: " 263 121 85

261

19 84
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o 82 : speed graphs are almost flat,
218 - - - .
35 120 238 105 9 For most of the scores in Table 1, when the increase in raw score goes up, percentage of
13 . . oo
14 :M 198 82 M : the increase goes up too. However, Table 1 above shows fhat there are a few exceptions in
8 <1 : -
15 2 o7 ”“w 63 which increases in the raw score do mot match percentage inereases. For example, the
7 160 MMM a0 59 : amount of the total increase s the same (67) for students 11 and 21, but student #1]
y “MM 250 92 58 achieved a greater increage (55%) than the 36% of student #21. This is because student #11
MM 123 191 68 ww . started at 122 words per minute, lower than the 189 of student #21.
67
189
1 122 7 50
221 . . .
9 :q 181 60 49 2) Highest Minus Lowest Scoring Method
24 121 as
1 114 165 ww o _ .
37 123 175 o 0 The highest minus lowest scoring method finds the amount of increase by taking the
27 107 ”MM P 38 highest speed reached, minus the lowest even though the lowest and highest may not be
K} “Mw 202 55 38 near the beginning or end of the cowrse. For example, student #19% highest speed was
ww 155 . 2 M.m.. WM reached on the sixth text (330 words per minute). Her lowest speed was reached on the
7 189 257 o 31 third text (103 words per mirmte). There were nine students who had the extreme of
192 . : -
6 146 15 36 30 highest or lowest on between the sixth and the fifteenth texts, but for fhe Temaining
121 : .
2 140 181 40 ww thirty-one students the highest scores were on one of the last five texts and the lowest
26 .
23 155 199 MM 20 scores were on the one of the first five texts, This method of Scoring may exaggerate gains,
40 168 HH.MM 3 24 It does however show what could be done. This method could also be called the
19 MM 135 2 18 “extremes™ scoring method because its caleulation is based on the two extreme {highest
uam 122 142 £ “M and lowest) soores,
27
184 21
12 198 237 28 15
30 . 177 18 i TABLE 2
3 Mw.._ m 14 9 The Highest Minus Lowest Scoring Methiod Ordered by Percentage of the Total Increase
20 2
34 188 19 3 N Students Lowest score Highest score Total increase % _u?:n fotal
2 99 -3 " increase
5 i0 o 14 -13 12 103 471 368 357
29 110 - ™ 52 36 97 414 317 327
Average 141 22 100 367 267 267
. 1 103 330 227 220
The data in Table 1 is ranked according to the column of the percentage of total increase. 19 103 330 27 220
e i i His average score on the first three texts 36 94 300 206 219
Student #36 made the biggest percentage increase. His & ot 14 103 300 197 101
101 words per minute. His average score on texts 18 to 20 was 348 words per minute, . o - I -
was - s
increase of 247 words per minute or a 244% increase on his injtial average score (247 6 106 275 o 150
an
ivided by 101 expressed as a percentage). The average of the 40 students for the first three 2 127 300 173 136
chided by 1 w inute, and the average for the last three texts was 214, an 13 127 300 173 136
texts was 141words per minute, 35 ito 254 144 131
. i 52% increase. 7 122
increase of 73 words per minute or a ; . ) — 275 153 125
Thirty-eight ($5%) out of forty students increased their speed; five out of the thirty-eig 1 1 106 236 130 123
dent ¢ than doubled their speed. Only two students did not make any progress ata 2 127 275 g o
students mor: : . . 2
although their initial scores were lower than the average of the 40 students. Their reading 103 220

1i7 114
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0 122 254 132 108 &
om the score i : i .
- o . 15 Jot o .o: the twentieth text. This assumes that the beginning will be low and that
9 18 236 138 100 e increase will be apparent with the final score. This is not always true. For example
3, . t y
24 97 194 97 ”% student #29°s speed on the first text was 110 words per minute, but his speed on tl
37 97 194 97 twentieth fext was 94 i ’ ©
word
38 110 220 110 100 $ per munufe.
40 127 254 127 10¢
8 106 206 160 94 TABLE 3
ik . .
NM _c am L_Q.W mm _om ww The 207 Minus 1" Scoring Method Ordered by Percentage of the Total Increase
3 4 ] :
25 114 206 9% 1 Students First scorc Last score Total inerease % of the tota]
17 o7 174 77 19 36 97 Inegease
330
N 122 206 84 69 2 100 10 33 240
12 165 275 110 &7 18 103 0 230 230
3 97 157 60 62 7 127 0 27 20
2 97 157 60 62 : £ 0 oy 23 160
3 a7 150 53 55 1 - ves 142 151
26 127 194 &1 53 14 10 254 131 147
6 138 206 68 49 _ 16 106 o 151 147
3 150 220 0 41 13 127 00 148 140
4 103 150 47 4 . 7 2 275 173 136
3 97 138 41 42 1 106 26 153 125
10 194 236 4 2 35 2 25t 130 123
29 94 110 16 17 : 15 - & “MM 108
Average 116 248 132 114 2 127 254 127 101
160
w.“ 97 194 o7 0
Table 2 shows that student #36°s lowest score was 97, and his highest score was 414, an . g HMM an 127 100
. . . L. . : 06
increase of 317 words per minute or a 327% increase which is much bigger than the 243% 33 116 206 _mo 94
. . 5
in the average scoring method. The average of 40 students for the lowest speed was 116 . 37 97 i74 77 Mq
. . . 9
words per minute, and the average for the highest was 248, a total increase of 132 words : Nw 118 206 as 75
. . o . . p 100
per minute or a 114% increase which is more than double the 52% increase in the average : 17 47 “MM " 7
scoring method. The reason was that the highest minus lowest scoring method used the i 10 122 206 Mw 70
extreme values. Mw 97 157 p MW
Using the highest minus lowest scoring method, all students increased their speed. Over " HMM 275 101 58
half (23) of the students doubled their speed, which is many more than the five students in 26 127 wa 53 55
. 7
the average scoring method. : 3l 97 144 M... %3
. . : 4
If we compare Tzble 2 and Table 1 (the average scorng method), we can see that in : ww 103 150 47 AM
Table 2 all the scores are positive, meaning everyone made an increase in speed, and all the 19 __MM 183 56 "
. . . i 206
gain scores are higher both in words per minute and percentage terms. 12 165 220 MM 37
“ 103 132 20 ww
3) 20" Minus 1% Scoring Method 5 138 174 35 by
8 157 104 17 i
144 165
The 20% minus 1% scoring method simply takes the student’s score on the first text away 30 194 220 ww 15
13
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13

4 183 206 Nw 3

5 o7 100 -15

20 10 a o_.w %0
Average 121 209

According to Tzble 3, student #36 read at 97 words per minute on the first ﬁamw uzwaww\o
i i f 233 words or a 240% increase. The (]

ords on the twentieth text, a total increase o : .
Moﬁmmo is a little bit lower than the 243% in the average scoring method even EQWHH Mmm
first score is a little bit lower than the 101 in the average scoring method. It means tha ; MM

eed had ups and downs, so the average of his last three scores was greater than the
sp » 501
words per minute on the twentieth text. ‘

dﬁ@mﬁﬁm@ of the 40 students on the first text was 121 words per minute, and %\a
average on the twentieth text was 219 words, a total increase of 97 words or a 80%
i i i ring method.
ncreage, higher than the 52% in the average sco: . .

39 out of 40 students achieved a speed increase when calculating by this method, mwm Wm
of the 39 students doubled their speed which is a Jarger number than E.n five mE.aoEmﬂEﬁ M
average scoring method, but smaller than the 23 students in the highest minus .oaw.mmn
scoring methed. Only one student however did not achieve any increase at all. His firs
score was 110 words per minute which is lower than the average (121) of the forty mEWmEm,
and his twentieth score was 94 words which is far lower than the average Amﬁv of Ea. orty
students, In fact, this student’s speed decreased. We can guess that his .m:m_mr nwomn_aﬂom
was not good enough to follow the speed reading course, his motivation was low, or the
course did not engage him. . "

Now let us compare the figures shown in the three scoring methods.

TABLE 4
Comparison of the Average Values for All Students in the Three Methods
Average of forty Average of forty Total Percentage of
studdents for the first students for »_._.o last increase the increase
scores or the lowest scores or the highest
Average scoring 141 214 7 52
method .
20% minus 1* 121 219 97
scoring method
Highest minus - e
lowest scoring 116 248

method

As can be seen in Table 4, the averages for the first and the last scores in the E.mr.amﬁ
minus lowest scoring method are the extremes of highest (248) and lowest Gw_deq.m_ssm
dramatic gains (132 words per minute or a 114% increase}. The values in the 20™ minus 1
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scoring method are halfway in between the average scoring method and the
scoting method. The increase of 73 words or 52% in

than those (132, 114% and 97, 80%
method is clearly the most conservative

cXiremes
1¢ average scoring method is far legs
) in the other two methods, The average scoring

In sum, out of the three scoring methods, the average scoring method seems the safest to
use for determining overall change in reading speed for severa] TEasons.

First, in general, reading speed goes up and down, Thus cho
us o avoid choosing the extremes of high and low,
initial and final score as representative ones.

0sing average scores enables
and avoid choosing an unrepresentative

Second, the starting scores of the students vary from 94 to 194, As the starting score
determines the percentage of the increase, it is important at least to have a representative
stable beginning score. Using an average does this. Table 5 looks at the difference between

the average starting score on the first three texts and the score on the first text for all forty

studenis. This is done to see if Just choosing the score on the first text would misrepresent

the learners’ speed at the beginming of the course, Positive fipures in the first colunn mean

the average starting score is higher than the first score, and negative figures mean the
average starting score is lower than the first score.

TABLE 5
Levels of Difference in Words per Minute Between the Average Starting Score

and the First Score, and Number of Students for Each Level
Difference

5160
41~50
31-40
2130
H~20
1~10
0
~10~~1
~20~11

Number of students

--h-—-\':x]mﬂ'\-bt\:

As shown in Table 5, only ore student had a score on the first fext which was the same as

the average starting score. The Temaining thirty aine students had different scores for the first
text and the average of the first three texts; a large number (34) of the students kad higher
starting scores on the average of the first three texts, Using the average score generally results
ina starting score that is higher than just taking the score on the first text. Taking the average
thus has the effect of reducing the percentag

e increase for the course. When students begin a
speed reading course, they roay be uncertain about what to do, and thus the score on the first
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ntative of fheir real reading speed at that point.

fext may not be represe
rvative among the fhree scoring

Third, the average scoring method is the most conse
methods, because unusually high or low scores become part of an average, and because the

average starting score is usually higher than the first score. Therefore it is possible to avoid

exaggerating the increase.

2 Where Does Most of the Increase Oceur If You Read More Than Ten
Texts, In the First Ten or Second Ten of the Twenty Texis?

The answer o this question tries to see whether most of the increase from a speed

reading course is achieved early in the course. If it is, continuing the course might notbe a

productive use of class time, If however students continue to improve, then it is worth

continuing the course.

Tn order to answer this question,
occurs in the first ten texts. The 20" minus 1
to divide the 20 texts used for a speed reading course into two parts: the first ten texts and
xts, (2) averaging the first ilree and last three of each ten leaves only a
nd (3) the extremes of highest and

we have to find what percentage of the total increase
scoring method is used because (1) we have

the second fen te
few texts not included in the average calculations, a
lowest are not always at the beginning or the end of the course.

The calculation was done by (1) taking the fixst text score away from the tenth text score
1% score, see the second column in Table 6), (2) taking the

(i.e., the 10™ score minus the
¢., the 20™ score minus the 10" score,

tenth text score away from the twentieth text score (i.
see the third columm) and (3) taking the first text score away from the twentieth text score

the 20" score minus the 1% score, see the fourth column). Then (4) the increase in the

(ie.,
increase in the 1% ten texts/the

1% ten texts was divided by the overall increase (i.e., the

total increase, see the fifth colurnn).
If mote of the total increase occurs in the first ten texts, the percentage of the total

increase is higher than 50%. That is, students gained a preater increase in the first tem texts.
On the other hand, if more of the total increase occurs in the second ten texts, the
percentage of the total increase is less than 50%. Tt means students had more of the total

increase in the second ten texts.
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ABLE 6
Inerease in Words per Minute in the First Ten and Second Ten Texts
Students Incrense in the  Increase in the . % of the total i i
first ten texis  second ten texts Totalincrease  increase in the _.w_mmoq it batf
: - - first lalf in the first hatf
" s > 36 272 Y
X ; 29 121 Y
: . 0 3 160 Y
: - 0 21 100 Y
- o 0 83 106 Y
” o 0 55 100 Y
n pil 0 227 100 Y
" " 0 47 100 Y
0 26 100 Y
8 96 a 96 100
1 133 12 15t 88 v
7 132 21 153 86 v
10 72 12 84 86 v
15 147 37 184 80 v
24 77 20 97 79 v
17 53 15 68 78 v
32 41 12 53 77 v
i6 14 34 148 77 v
37 53 24 77 69 ¢
25 38 18 56 68 v
27 5¢ 24 74 68 v
_w _Mm &4 173 63 H
” _mm 48 127 62 Y
Iy " 94 230 59 Y
. 29 67 57 Y
8¢ 62 142 56
23 109 94 203 54 v
31 25 22 47 53 v
28 30 30 60 50 .
14 71 80 151 47 N
36 109 124 233 47 N
1 59 7l 130 45 N
40 47 30 127 37 N
8 32 68 100 3z N
.Wm_u 32 69 101 32 “
; 7 49 56 13
5 16 116 132 12 N
33 Q 37 n 0 N
29 -10 6 -16 63 “
N
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There are problems with this caleulation. Firstly, when students decreased their speed in
the first ten texts, the percentage of the increase was negative. Secendly, when students did
not gain an increase at all in the second ten texts, the percentage of the fotal increase was
100% regardless of the different amounts of the increase in the first ten texts. Third, when a
student’s speed was negative in the first ten texts (that is their speed on text 10 was lower
than their speed on text 1), and aiso negative in the second ten texts, the result became
positive due to double negatives, resulting in a bigger increase in the first half. In these
cases, we have to evaluate the data manually. For this reason, the sixth columm (see Table
6) shows whether the first half increase is greater than the second half, Yes means a bigger
increase in the first half. So in Table 6, student #1 was identified as in the Yes group
because he got 88% of the total increase in the first ten texts while student #29 was
identified as in the Ne group becanse even though she got 63%, due to double negatives,
meaning a bigger increase in the first ten texts, she had a minus ten score in the first ten
texts which is smaller than minus six in the sccond ten texts.

29 out of 40 students gained most of their increase in the first ten texts, and 11 students
gained most of their increase in the second ten texts. In brief, most of the increase occurred
in the first ten texts for almost three-quarters of the students, but a significant nuinber of
the students did better in the second half. If this is the case, is it better to stop the speed
reading course after the first ten texts?

As shown in Table 6 above, 11 (27.5%) out of 40 students did not obtain an increase at
all in the second ten texts, but 29 (72.5%) students obtained an increase from 12 to 124
words per minute. That is, over 70% of the students gained a further increase after reading
moze than fen texts.

Even though almost three-quarters of the forty students gained most of the increase in
the first ten texts, the speed of the students in many cases is below 200 words per minufe
after reading the first ten texts. Nation (2005) notes that around 300 words per minute are a
good speed for careful silent reading. Thus, it is worth trying to read more than ten texts in
order to continue to get the benefits of speed reading training.

3. What Are the Patterns of Progress in Speed?

It is obvious, when looking at the shape of students’ graphs, that students progress
through the course in different ways. Some make a fairly steady increase. Some increase,
then make very little increase for a few texts (a platean), and then increase again. Others
are very erratic, going up and down unprediciably. A few make no increase.

In order to see the patterns of speed increase, the following eriteria were used to classify
the various students’ speed graphs. Firstly, whether the speed changed or not is determined
by the percentage of the total increase in the average scoring method (see Fable 1), If the
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score of the percentage is negative, ils pattern is identified as ° > and if th
percentage Is positive, its pattern is identified as ‘char :

1ge”, Since speed reading itself h
ups an i iti .
ﬂh.u d Aoism in almost all cases, a positive percentage is considered to be a gain in speed
igure 1 is an example of a ng change graph.

no change

FIGURE 1
No Change Graph
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Secondly, the change group is divided into 4 subgroups: gradual, erratic

mixed increase.  pltean and

In order to be selected as a pattern of gradual
starting point and the end point in a falling line sh
That is, this pattern does not have any sharply fall
when the difference between the starting and end p
s0 it looks like a sharp curve, Figure 2 shows a patt

-increase, the difference between the
ould be less than 70 words PeT minute.
ing curves. 70 is chosen arbitrarily, but
oint is 70 or more, it is quite noticeable,
ern of gradual increase.

FIGURE 2
Gradual-Increase Pattern
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- "
The ercatic-increase pattern (see Figure 3) has a curve sharply rising and mrm.:..nQ ».MF Ew
at least twice as shown in the graph below. The difference between the starting and en

point in a tising kine or a falling line ghoutd be more than 70 words.

TIGURE 3

Erratic-Increase Pattern
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The plateau-increase pattern has the feature of three similar successive ,

- . N
happening twice or more as in the graph below. Similar means the difference between th

three successive scores is 10 words per minute or less. 10 is chosen because Emnﬂm:nmm
less than 10 on the graph are not easily distinguishable. The &Qan.nana. between the E._M.
plateau and the other plateau should be more than 30 in order to distinguish the patterns o

no change and plateaus. In Figure 4, the plateaus occur with texts 9-11, 13-15, and 13-21.

FIGURE 4

Plateau-Increase Pattern
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The mixed-increase pattern has at least two kinds of patterns such as erratic and plateau
or gradual and plateau.

il

TABLE 7
Number of Students in Each Pattern
Change No change
Gradual Eiratic Phateau Mixed
increase increase increase increase 2
No of students 30 4 2 2

As shown in Table 7, 38 out of the 40 students had a change pattern, and only two
studerts had a no-change pattern. Most (three-quarters) of the students had a gradual-

increase pattern. A small number of the students had the patterns of erratic, plateau

, and
ixed.

V. CONCLUSION

Three methods were examined to measure the amount of increase in reading speed: the
average scoring method, the highest minus lowest scoring method, and the 20% minus 1*
scoring method. Among the three scoring methods, the average scoring method was the
most conservative.

The 20" minus 1% scoring methed was used to find out whether most of the increase
achieved in the first half or in second half of the 20 texts, A reasonable number (11) of the
students did better in the second half although almost three-quarters of the students
achieved more increase in the first half. In addition, over 70% of the students continued to
increase by 12 to 124 words per minute in the second half. Thus, it is worthwhile to
continue to provide opportenities for speed reading training after the first ten texts

Five patterns were identified in the reading speed graphs: gradual, erratic
increase, and no change,

, plateau, mixed
Almost all students had a change pattern as a result from gaining
a speed increase. Among the change pattern, the most common by far was the
gradual-increase pattern. In brief, this study has shown that most students increased their
reading speed from following a speed reading course. This should give them confi
reading, and have a positive effect on the amount they read.

On the basis of the conclusion, a number of pedagogical implications for a speed reading
course can be considered. Firstly, a speed reading course woutld be applicable for every
student level. For beginners, the book Speed Reading (Quinn & Nation, 1974} written
within the most frequent 1000 words of English (West, 1953) is available. New Zealand
Speed Readings for ESL Learners {Millet, 2005), Books one and two are suitable for

dence in
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intermediate and advanced learners. Book one is written within the most frequent 2000
words of English (West, 1953), and Book two within the first 2000 words plus the 570
academic words (Coxhead, 1998).

Secondly, a speed reading cousse should be included in every reading class. Reading
instruction should involve meaning-focused reading, language-focused reading and fluency
development, and give equal amounts of class time to each of them. (Nation, 2001).
Various reading activities should be inciuded in reading ingtruction to make it balanced and
effective (Chung, forthcoming). Thus a speed reading coursc as one of the means to
develop fluency would fit into 2ll reading classes.

Thirdly, a speed reading course is helpful for leamers to increase their reading speed in a
short time. Assuming that the class meets twice a week, it takes about 12 weeks to run one
series of speed reading sessions — not a long period. If the speed reading is partly done as
homework, the course period could be shortened. .

For a researcher who wants to repeat this study, gathering the raw speed scores or time
taken for reading along with a graph is strongly recommended as it makes calculations
much easier. 1t is also suggested that before starting a speed reading course, vocabulary
level tests showld be given in order to find out whether students have a high enough
English proficiency to attend the course. The 1000-word level test is given in the book,
Speed Reading. The 2000-word level test and the academic words test are available in
Schmitt, Schmitt, and Clapham (2001) and Nation (2001). If students have good English,
and are provided with speed reading training, there is a high probability of substantial
increases in speed. In future research, the reasons why some students de not increase their
speed need to be examined.
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APPENDIX A
An Example of the Texts Used for Speed Reading

13 The English Language

The stery of the English language is & story of
change. The old Enplish language, or Old Eng-
fish, is differene From Modem English, Hwedo
not study Old English, we cannot understand
it Some of the words are the same but many
are not uzel now, The story of the English lan-
guage begins some time after the year A.D.
£00. At this Time spme preple came to England
from North-West Evvope, There weae many
groups of peopic, They were called Angles,
Saxons and Jutes, Their language, Od English,
i3 Bike some of the modern languages of Nosth-
West Burope. In Old English the ends of words
were very important, These endings had many
meanings. Thoy showed past time and present
dme and many other things, In Modern English
most of these endings are gone, This is the
biggest differsace benween old and modem
English.

When the church became important in Eng-
fand, Old English became 2 written Janguage.
Before this writing was not very imponant.
Only a few people wrote English. Latin, the old
langaage of Eraly, was used in the church. Ber
caase of this many latin words became a part
of the English lnnguage. The word schosi came
froms the Latin language. At that time mrost
schools were a part of the chureh. In the year
1066 soldiers from France attacked England,
French became the linguaps of England. Eng-
lish was not usually used for writing books or
sonps, For about two hundred years French

was the most important language, Mosz of the
peor people did not lears French, They still
vsed English. English dowly became muore
imporant again. Many of the schools begen to
wse English and not ¥rench, But English o0k
many French words, Very often there waye two
words for one thing, a French word and English

word, In Bodern Enghsh, sk and demand have

aimost the tame meaning. Ask comes from 01d

English and demand cosmes from French. Eng:

Lish hus many weords like this. The Eaglish {an-

guage between 1668 and 1500 & called Middlc

English, $ome time afier 1500 we have the

beginning of Modem English. At this time

meny books were made and 50 the spelling of

Enplish did not change vary much. There were

many new schools. English sailors went 0

many countries of the werld, Words from their

tinguages begame o part of English, Latin was

still an imporiant language in Eagland but Eng-

lish was becoming mere 2nd more useful. Many

good books were writzen in English. Writers,

ke Shakespeare, used the language in many

vrautiful ways. All the lime many new words
were borrowed from other languages, Many of
the old words were changed. Sometimes their
meaning was chanped, sometimes their spelling
was changed. Abowt 1750 many books wars
written about the English language. These
books showed the comrect language. Because of
them the spoken language became different
from the written language, When people wrote,
they were very careful. When they spoke, they
were not careful Theowities langusge was like
the Latn language. It used very long words and
sentences. After 1800 the written language be-
came like the spoken language. Sentences were
shorter and people used casier words. It is like
this 1oday. The English Jangesge s sl chang
ing, When a language does not change, it is use-
Jess and dead.

Write che time and then answer the quesdons.

{559 words)
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APPENDIX B

An Example of a Student’s Chart

Charts and Conversion Table
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APPENDIX C

The Conversion Chart

Words per smnute

8L b A U
[T
gonugs

FANGE YOUR TIME INTO WORDS PER MINUTE

APPENDIX D

R

N -]

Worlds prr mannre
{mimuic: scoonds)
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40 Students’ Scores Used for Average Scoring Method
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